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WHAT DIGITAL MEDIA LITERACY LOOKS LIKE

Sophie and Ms. Cruz - An Annotated Hypothetical

As part of her effort to get to know her four-year-old charges better, Ms. Cruz has asked that @
they draw a picture of where they sleep. When Sophie finishes her picture, Ms. Cruz invites her
to have a conversation about it.

After Sophie shares a few details, Ms. Cruz asks, “What is outside the frame?” Sophie
knows what this means because yesterday the class had done a project where they cut out the @
middle of an index card, held it up and saw how they could move “the frame” to include certain
things or leave them out.

After Sophie describes her sister’s bed, which is also in the bedroom but wasn'’t in the
picture, Ms. Cruz asks, “How would someone know that this is your bed and not your sister’s
bed?” Sophie points to some scribbles that she identifies as her stuffed animals. Introducing
some media-related vocabulary, Ms. Cruz offers that media makers include these kinds of
“props” when they create “sets” so the viewer can tell where they are. Ms. Cruz wonders aloud if
there are any other props that Sophie might want to add to her drawing. Sophie thinks for a
minute and returns to drawing.

Later, Sophie shows Ms. Cruz the things she added to her picture. Ms. Cruz comments
on the “props,” repeating the new vocabulary word, and asks “Whose eyes are we seeing
through?” Sophie knows this question, too. When the class watched an episode of “Clifford, The
Big Red Dog,” they paused the DVD and noticed how different things looked from Clifford’s
point of view from up high than from T-Bone’s point of view down low. Sophie proudly
announced, “My eyes!”

Ms. Cruz was tempted to continue the conversation, either asking Sophie to compare
her bed to where Clifford sleeps (which had been a focus of the episode they viewed because
they were starting a health lesson about sleep later that day) or asking her what sounds she @
would hear if she were inside her picture, but she could see that Sophie was antsy, so she
wrapped things up.

She invited Sophie to sign her artwork, helping her with some of the letters of her @
name when Sophie got stuck after “So...”

Then Ms. Cruz asked Sophie if her picture was important enough to scan and e-mail to
her Auntie. Ms. Cruz had the Auntie’s e-mail address because at the beginning of the year she
had explained to families that she would introduce children to e-mail as a language tool, and
asked for contact addresses for a few special people who might be interested in receiving @
messages from their child. Sophie’s parents had provided their own e-mail addresses and also
the address of an Aunt who was close to Sophie.

Sophie agreed that this was an important piece of art and that she would like to scan
it. They walked over to the computer. Sophie put her drawing on the scanner bed. Ms. Cruz
helped Sophie open the correct software program, find the scan button, and save the file to
Sophie’s portfolio. Ms. Cruz asked Sophie what she should name the file: “What would be a good
title so that people would know what this picture was?” Sophie was unsure, so Ms. Cruz moved
on. She knew that not every question needed an answer. Part of her job was just to model
asking questions so that children would eventually pick up on the habit and ask their own @
questions. Ms. Cruz labeled the file “Sophie’s picture” and added the date while letting Sophie
know that they could come back and change the file name later if Sophie decided on her own
title.

They attached the picture file to an e-mail and Ms. Cruz asked Sophie if there was
anything that she wanted to tell her Auntie about the picture. Sophie dictated a brief message
and, with Ms. Cruz’s help, pressed “send.” Ms. Cruz made a note to herself to help Sophie check
the e-malil for a response the next day and checked the clock to see if there was time for Sophie
to share her drawing with the rest of the children and for others to share their drawings with
her.
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TGML
Sticky Note
DML provides children with opportunities to create media and have authentic conversations about what they create.  Also, offerring young children the opportunity to put their thoughts down in pictures before they try to use what is often a limited verbal vocabulary can often deepen the information that children share, allowing us to get to know them better.

TGML
Sticky Note
Open the "comment" feature or click on the "sticky note" to see the annotation.

TGML
Sticky Note
Using the term "frame" introduces media vocabulary.  The index card activity and the invitation to think about what she has included and excluded from her frame helps Sophie understand the sophisticated, but core, media literacy concept that "all media are constructed."

TGML
Sticky Note
Ms. Cruz introduce more media vocabulary.  More importantly, she shares information, but using inquiry-based instruction by starting with an age-appropriate question that requires Sophie to think.  And she gives Sophie time to Reflect, a key skill and habit for media literate people.  

TGML
Sticky Note
Helping preschoolers understand others' points of view is no easy task, but visual illustrations in the context of a narrative can help. And Ms. Cruz does so by using a question, i.e., inquiry0based instruction.  Also note that the use of the DVD here is exemplary: It was clearly used in an interactive way, it connected to curriculum and literature, and the teacher followed up on the content to reinforce the learning.   Finally, in terms of her picture, Sophie engaged in the process of revising - an important Common Core skill that she will use throughout her life.  Having learned to apply it to pictures will make it easier to master when she is required to start applying it to the written word. 

TGML
Sticky Note
By focusing on sleep, the project is connected to curriculum.  Also note that Ms. Cruz knows when Sophie has had enough questioning.  This recognition is an important part of developmentally appropriate practice.

TGML
Sticky Note
High quality digital media literacy integrates lots of skills into its activities.  Here, Sophie practices writing her name.  Signing her work also reinforces the concept that "all media are constructed;"  It will help her understand questions about Authorship.

TGML
Sticky Note
Rather than automatically sharing work, Ms. Cruz asks Sophie if this work is worth sharing, requiring Sophie to Reflect on what she has created and Evaluate its value. Both Reflection and Evaluation are core elements of media literacy.   Note that, until now, no technology has been used in this media literacy activity.  At this point, technology is integrated as a natural part of classroom life and as a tool.  And rather than Ms. Cruz just doing everything for her, Sophie learns something about how to use the tool (scanner, email, features of computer files), though she is not yet developmentally ready to use the tool without supervision or scaffolding. In other words, it isn't just the integration of email that makes this a digital media literacy activity.  It is that Sophie learns something about how to use email.  Helping children become comfortable with this level of computer use can be one effective way to address digital divide issues.

TGML
Sticky Note
Ms. Cruz continues to use inquiry-based teaching throughout her interaction with Sophie, but without the interaction turning into a constant quiz or drill.  She understands that modeling the use of questions can be as valuable as demanding answers.  

TGML
Sticky Note
In the hands of the most skilled educators, digital media literacy is an ongoing process - a method of teaching - and not just a set of discrete activities.




